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Proposed Constitutional
Amendments

For commentary on the following amendments pleasc refer to page 15:

Proposed Amendment to Article 3.1

Full Members: Organisations representing Language Centres in Higher
Education in European countries are eligible to be admitted as full
members of ¢ - No more than one Full Member shall be admitted
to represent any one country, language community, or transnational
grouping. [Present wording: All organisations representing Language
Centres in Higher Education in European countries are eligible 1o be
admitted as full members of )

Proposed Amendment to Article 7
. Membership of the Co-ordinating Committee shall consist of:

* the Chair person of all Full Members (ex officio)

» additional representatives elected by Full Members in
proportion to the size of their membership (as determined by |
standing orders)

2 Full Members may be represented on the Co-ordinaring
commirtee by deputies designated ad hoc. Representatives of any
Full Member may vote by proxy for each other.

: 8 Where Full Members are transnational-national associations, they
shall ensure thar each constituent nation or language community is
normally represented on the Co-ordinating Committee, so long as
their size of membership warrants this.

[Present wording: The Co-ordinating Committee shall comprise one

representative or their deputy for each member state. Representatives shall

be proposed for office by Full Members and elected by the General

Mming for three years.]
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Editorial /
Redaktionsnachrichten

David Bickerton

Peu de gens s'enthousiasment pour les réformes staturaires, mais
1998 semble devoir marquer quelques étapes importanies pour
€ croleh et ses associations constituantes.

Lors du colloque de Dresde en 1996 on s'est accordé 3

reconnaitre que certains aspects de notre constitution avaient

besoin d'érre révisés. Lannée suivante voyait la création de
\!', un nouveau membre agréé (Full Member) en Pologne

(avril 1997) et un mois plus tard nous pouvions annoncer la

revitalisation de |'association italienne sous la forme de

dont le texte fondateur a éié voré i Bari le 31 mai 1997,

1998 a vu unc importante planification constitutionnelle en
Hongrie et en Suisse olt les membres des Centres de Langues
s'appliquent avec énergie a érablir des associations constituées en
bonne et due foi. Le vénérable groupe des Directeurs de Centres
de Langues des universités du Royaume Uni et d'lrlande,
» @ accepté une dissolution volontaire lors de sa derniére
rencontre & Leeds le 2 mars 1998 (cf. rapport p.9), et
deviendra 4 partir du 1 octobre 1998. La simple
transmutation d'un D en A ne doit pas cacher les énormes
efforts fournis par le Royaume Uni pour mettre en forme une
constitution solide. L'une des plus anciennes parmi les
associations européennes de Centres de Langues formellement
constituées entrera ainsi dans le nouveau millénaire avee un
nouveau sens de son identité et une énergie renouvelée.

Maintenant c'est le tour de On trouvera dans ce
Bulletin des propositions importantes émanant du Comité
exéeurif pour la réforme de notre confédération. Les membres
seront invités 3 prendre la décision finale 3 Bergame le 18
seprembire,

Beaucoup de choses ont changé depuis que les membres
fondateurs se sont rencontrés pour la premiéres fois 3 Bochum,
A Florence et 3 Strasbourg en 1989-91, 1ls avaient alors érabli les
fondations de ce qui devait devenir la confédération européenne
de spécialistes de langues de l'enscignement supérieur la plus
active et indépendante. Aujourd'hui l'objectif est clair. Renforcer

faire en sorte que son exécutif sache lui imprimer avec
responsabilité des orientations fermes, s'assurer que I'élection de
son comité a lieu dans des conditions de transparence, et laisser
s'exprimer pleinement la voix de rous ses membres,
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Proposed Addition to Article 9

The mode of election for members of the Exceutive

Proposed Standing Orders )
The Secretariat shall secure nominations for
months in advance of any General Assembly.

statements (up to one page in length) from nor
and the ability of their institutions to support 1

members of any institutional member.

The Secretariar shall circulate the nominations l
individual members of Cercles, so that local discussion on cant

Voring will take place by secret ballot at the C

the call for nominations. The new Exccutive will ta

election.

Articles 11, 12 and 13
Proposed Amendment

Officers shall hold office for a period of two years;

wording: rhree years.]

the Executive from

Nominations must
ninecs regarding |
hem in office. Nom

and statements as widely

So-ordinating Committee meetin

F s orders.
shall be slipnl.unl in standing

. e
Full Members at Jeast th:t“m
he .mum;unircl by |1rer :
ificati e

heir qualifications for o

inces shall be individual

as |m'.sih|c amongst

idates can take place.

g which follows

ke office within three months of their

they may be re-elected once. [ Present -

Most people find it difficulr 1o gert excited about
constitutions. bur 1998 looks like establishing some
important milestones for Cercle’ and its constituent
ASSOCIATIONS.

It was agreed in 1996 in Dresden that some aspects of our
constitution need revision. The following year saw the
creation of | [ 1,41, a new Full Member in Poland, in
April 1997, and 1 month later we were able to announce
the revitalisation of ltaly's national association under the
constitution of A1 1, the final text being agreed in Bari

an 31 May 1997,

1998 has seen important constitutional planning in
Hungary and Switzerland, with members of Language
Centres in those countries working hard o establish
praperly constituted assaciations. [11 [0, the venerable
grouping of Directors of University Language Centres in
the UK and Ireland, entered into voluntary dissolurion
when it last met in Leeds on 2 March 1998 (report p.9),
and 111710 hecomes 4171 ¢ as from | Ocrober 1998. The
simple transition from a D to an A should nor disguise
the rremendous efforts in the UK to shape a robust
constitution. One of the oldest formal associations of
Language Centres in Europe will enter the next
millennium with vigour and a new sense ofidcnriry.

Next, it will be the turn of Cercle’ iself. This Bulletin
contains the draft of important proposals from the
Execurive for changes to the constitution (p.1). The issues
will be decided by members at Bergamo on 18
Seprember.

Much has changed since the confederation’s founding
members first mer in Bochurm, Florence and Stra:.'l:uurg
in 1989-91. There they laid the foundations for what has
become Europe's most vigorous sell-supporting
confederation of language specialists in Higher Educatian,
The present intent is simple: to srrtngrh:n Cercles,
ensure a strong sense of direction yer also accountabiliry
in its ruling body, produce transparent mechanisms for
the election of its officers, and give d clear voice 1o the
membership at large. L

Den meisten Menschen Fillt es eher schwer, sich fiir
Sarzungen zu begeistern, aber s sieht 50 aus, als wi.li:dcn
im Jahr 1998 cinige bedeutende Entscheidungen fiir
CercleS und scine Mirgliedsorganisationen getroffen

werden.

1996 wurde in Dresden beschlossen, da einige Aspekte
unserer Saczung der Uberarbeitung bediirfen. Im
folgenden Jahr, im April, wurde | INGAL - ein neues
Vollmirglied in Polen - geschaffen, und einen Monat
spiter konnten wir die Wicderbelebung der italienischen
nationalen Vereinigung unter der Satzung von AICLU
bekanntgeben, der endgiiltige Text wurde in Bari am 31.
Mai 1997 verabschiedet.

In diesem Jahr haben wir bereirs bedeutende
konstitutionelle P]a.nungstﬁligkcitcn in Ung:lm und in der
Schweiz zu verzeichnen. Die Mitglieder der
Fremdsprachenzentren dieser Linder arbeiten
unermiidlich daran, Verbinde mir tragfihigen Sazungen
zu griinden. DULC, die ehrwilrdige Gruppierung der
Direktoren der Hochschulfremdsprachenzentren in
Grofbritannien und Irland, hat sich auf ihrer letzeen
Zusammenkunft in Leeds am 2, Mirz 1998 freiwillig
aufgeldst (Lesen Sie dazu bitte unseren Bericht auf Seire
9), und vom 1. Oktober an wird UL C 2u AULC, Das
einfache Erserzen des D durch ein A sollte aber nichr die
grofien Anstrengungen verbergen, die in GroRbritannien
unternommen werden, um eine srabile Satzung zu
entwickeln. Eine der dltesten formalen Verbindungen von
Fremdsprachenzentren in Europa wird gestirke und mit
einem neuen Identiditsgefithl in das niichste Jahrtausend
cinrreren.

Als nachstes ist es an CercleS selbst. Diese Ausgabe des
Brilletin enthilr den Entwurf von wichtigen Vnrskh[;igrn
des Vorstandes zur Verinderung der Saczung (auf Scire 1)
Uber diese Angelegenheiten werden dic Micglieder in I
Bergamo am 18. September entscheiden,

Vieles hat sich verindert, seit dic Grindungsmirglieder
der Konféderation ewischen 1989 und 1991 epse
Gesprache in Bochum, Florenz und Strashoy,
durchfithreen, Dort wurden die Grundsteine ff;r ¢in
Konfoderation gelegr, die sich zur stirksien "
selbstiragenden Vereinigung von
Fremdsprachenspezialisten im Hochschulbereich in
Europa entwickelt hat. Die derzeitigen Absichien sind;
Cerclel stirken, die Ziele der Organisation und auch d
Verantwortlichkeit des leitenden Gremiuyms si«;hm: ¢
transparente Mechanismen fiir die Wk der '
Yoratandsn1jrglicdrr schallen und allen Micglicdern

eine deutliche Stimme geben, B

/ _ 

Announcements

The next issue (Bulletin 1) will
published in December. Plegge
jrems of news and l:clmlihu;i“m to th
(ercles Secretariat ‘p“’rﬂahly inl ¢
electronic form) by 15 Novembye, |:]9;”

<nd )

Have you already ordered YOUF 0w ¢y
of the Dresden Proceedings? 11, :?
asked your library to buy i |, (L’!:
£12.00. 1f you wish to buy it plesse wad
a cheque (for 12.00 pounds sterling
payablc to the University of Plymouth)
and your details to the Secretariar.

The Secretariat has taken over the day 1o
day duties of the Treasurer. This megn,
that members who do not pay their
subscriptions  through a  Nation,|
Association should do so directly to ys.
The preferred method of payment is by
cheque made payable to the Lh"_mgg

of Plymouth. If this method is not

possible for your Centre we will accep
transfers. Please let us know the date of
the transfer, otherwise it is very difficult
to establish who the sender is. Rates are
specified below:

* 100 ECU/ £72.00 Associate Members

« 80 ECU/ £57.00 Standand subscripeion
(through a national association)

* 40 ECU/ £29.00 Members from
Central and Eastern Europe

Advertising (all material in unshaded
baxes) is expected to conform to ethical
standards. Inclusion in this publication
does not constitute a guarantee or
endorsement of the quality or value of
any products or of the claims made by

manufacturers.

In July 1998 the CercleS web page
www.cercles.org will contain an external
links guide which contains many useful
sites for language teachers in Higher
Education.

The CercleS e-mail address has changed
from cercles@plym.ac.uk to
cercles@plymouth.ac.uk

Copies of the new CercleS leafler are
available from the Secretariat. It
contains contacts for the National
Associations and some ﬁssﬂciﬂ{c
Member countries where as yet there 18
no National Association.
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Language Centre Profiles

Masaryk University Department of Foreign Languages

Hana Katrnakova, Hana Nemcova, Renata Prucklova and Hana Reichova

In diesein Ariikel wird iiber den Lahesiahd fiae 1 !I!|1'J'|l||ul!|l||l-’l||. bt der Masaryk
Universivie in Benin berichrer. Diese Universitie i die sweiniheae Usiversicin i der

Thechishen Republik. 1m Kapivel Conrent werden die Gesehicire der MU i hire

gepenwirmpe Gestall rosamm npefalie, e wenden Fakuhfen  vorgesells ond

Studentenanzahlen angepchen Dav dem Lehrwrahl Far Fremdsprachenuniersiche

prwidmere Kapirel erklin dessen Rolle im Rahmen der MU d b den Unterricht von
Fre mdsprachen, einschlieBhch des Lateinia hen In dem dem Sprachstudiennm
pewidmeren Kapitel werden uns dic Critnde fir dessen Frvsre hur\l; dic ersten

Retrichuerf thrungen s Fukunhpline worpestelly

Background

asaryk University was founded in Brno in 1919 shortly after
1|\ ] the declaration of independence of the Czechoslovak Republic.
At the time of its foundation there were four faculries: Arts, Law,
Medicine and Science, and the intention in crearing this, the second
Czech university, was support for academic and cultural development
in Moravia. It was hoped ta create a centre for academic life and
activity and a counterpart to Praguc’s famous Charles University.
Brno's university was named afrer T.G.Masaryk. the first
Czechoslovak president, whose perseverance and stalwart support
plaved a decisive part in its foundation.

h asaryk University today has four additional faculties —

/I Education, Economics and Administration, Informatics, and
Social Studies — and a total of 12,000 full-time students,
approximately 2,600 extramural students, 1,200 students involved in
other studies, and 250 students attending the University of the Third
Age. Masaryk University also attracs a great number of foreign
students, particularly from Slovakia, Greece, Yemen and Israel.
Bilateral co-operation has been established particularly with
universities in Vienna, Regensburg, Szeged, Wroclaw, Poznan and
Katowice. Exchange programmes for students and teachers between
Masaryk University and universities in Frankfurr upon Oder,
Greifswald, Leipzig and Utrechr are also in progress.

Cot article wraire de o naismance et du fonenonnemens di I Wpartement des lLangues
Freangtres de | Universied Masarvk de Beno en |'r'|--.|||u|r|.- I I.-.l..-- O exarmine d abord
et le compente universtaire avec les diverses Taculiés e leus recrutement, plus de 5000
frdianis en ||r||,1l|a-< frar an Fnsinee o reace i cedanion e | ransan d'Erre r"""""!"l"ﬂi'l"'
d'un nouvean “Self Access Cenire”, ouverr en 19790 et prée 3 doubler 2 I“IIII'II-I-’ T3
Finalement les siurers abordent lea premutres cxpéricnces du funcrionnement du “SACT,
anst e les procédds d'élabaranan par les enseignants d'une docamentstion pédagrmpieue

systématique of en complémentarind avec les acnvirds en classe

Department of Foreign Languages
’_l “he Department of Foreign Languages consists of six divisions
located within the individual faculties of Arts, Economics and
Administration, Education, Law, Medicine, and Science and
Informatics. A growing staff of 42 readers, associate professors, senior
lecturers and foreign lectors provide a comprehensive service for the
whole university with a range of specialised courses. A standard four-
term course in a foreign language (English, German, French, Russian
or Spanish) is compulsory for all students. As Czech is a minority
language within Europe it is necessary for Czech students to master ar
least one of the major European foreign languages. More than 5000
students take language programmes every year.

The level of students’ knowledge has increased significantly since

1989, which was a landmark in the life of our country. The
restoration of democracy and academic freedom enabled the
university to run its own affairs, producing among other things a
massive restructuring of the curricula. Secondary schools offer a wide
variety of foreign languages, and since a school leaving exam in a
foreign language is compulsory university students in the 90's have
been entering faculties with a good general knowledge of a foreign
language. Besides general language and conversational skills, the main
focus of courses provided by the Department of Foreign Languages is
upon language for specific purposes and academic skills. Courses are
given at both undergraduare
and postgraduate level. The
Department also provides
courses in Czech for foreigners
and courses in Latin.

[ esearch within che
Department is concerned
with language skills,
linguistics, the methodology of
foreign language teaching, and
the design and publication of
language textbooks and other
teaching and self-access
materials, Seaff also provide
consulting services and
professional translations if
required, b




CercleS Bulletin 9

——

The Rectors Office, Masaryk University

The Self-Access Centre

he Self-Access Centre (SAC) was newly established in 1996,

originally for the further study of English, and was initially
funded by the Rector. The students appreciated this type of
independent learning and requested that other foreign languages be
made available. Accordingly, since 1997 the Department has been
steadily extending its range of provision and the SAC now includes
materials for the study of German, French, Spanish and Czech for
foreigners. The SAC helps students improve their academic skills and
contains a listening section, five computer assisted facilities with CD
ROMs, video facilities and a TV satellite section. The success of this
approach to learning is such that we plan to double the size of the

faciliry.

Induction
Pirst—ycar students are introduced to the SAC by their course
teachers with guided rours intended 1o give them comprehensive
information about the organisation of the SAC and available
resources. It is also the first opportunity to outline their future steps.
We have decided to develop their intellectual curiosity by asking them
to search for particular information. Students are given certain tasks
to become familiar with the SAC (e.g. find the pattern for writing a
C.V., what is the pronunciation of the word ‘'cumulonimbus’, or find
rwo synonyms of the expression "yes-man' together with its Czech
meaning etc.). To fulfil the tasks students should become acquainted
with all the SAC sections and discover the range of materials and
facilities available. They often do not know where to look for the

information and this is one of the ways of showing them the strategies

they can employ.

The SAC Approach to Learning
ith the help of language advisors (i.e. teachers from the
Department) students are assisted in their choice of materials

and learning strategies. Worksheets designed to train students' specific

language skills, which they need for the study of their major subject,
are also produced. The worksheets for science students, for example,

are mainly based on CD ROM encyclopaedias. When informed about

the need to work with worksheets students often show little
enthusiasm, but once they start to deal with the CD ROMs in order

4

to complete particular tasks
they are drawn to further
hrnw\ing and their interest
increases.

’ l “he main emphasis is put

on listening skills and
lll’lll’ill[ll. |-|[i||||, Hlll[]('fl“' are
asked e listen for
informanon and work with it

using, different technigues,
Frequently they are abile o
cope with highly specialised
terminology but their
pronunciation sometimes
resembles Crenglish with
Latin affixes. The teacher does
not correct mistakes in
pronunciation but students
imitate the authentic
pronunciation of a native
speaker. Worksheets include
‘pronunciation tasks’
providing phonetic symbols
and some pronunciation
rules. Learners are not obliged to use the international phonetic
alphabet but they are asked to complete the phonetic transcription of
specific words (e.g. carbon dioxide, mitosis) and check their
achievements by listening to the CDD ROM again or comparing their
own transcription with that of the worksheet key.

everal theoretical/pedagogic considerations have guided the design
of worksheers. Firstly, we have been influenced by the
development of communicative teaching philosophy and the
movement towards learner independence (because it is the learners
who do the learning) and away from ‘lockstep’ teaching (where the
teacher is in tight control, transmitting content and knowledge,
selecting and directing activities). Secondly, we wanted 1o give our
students the opportunity to pursue their learning in their own
preferred way and at their own pace. Thirdly, we have also kept in
mind the fact that the worksheets should be systematic and should
integrate the work done in the classroom. We knew it was necessary
to include, on each worksheer, clearly stated aims, and to present
them in an attractive form. We have sought to give students a positive
feeling thar they understand the classification and modes of access for
the resources, that they are working on a worthwhile activity, have a
choice of procedure, and that they can obtain feedback. The staff of
the Department of Foreign Languages have realised that there are
advantages to sctting tasks in the SAC which are complementary 1o

classroom learning.

pruklova@rect.muni.cz
http:/fwww.lingua.muni.cz




Sth CercleS International Conference, Bergamo,
17-19 September 1998
Integration through Innovation: The Challenge facing Language Centres in Europx
Provisional Programme

Thursday, 17 September
9.30 - 14.30
14.00 - 14.30

“rgiu!‘atiull
Opening Address
Pictro B, Ferri
| (Rector af Universitd i Berpamo)
[ 14301500  Presidential Address
[ David Liillr
i (President of CereleS)
15.00 - 16.00 Plenary 1
Chair: Maurizio Gorti
(Chair of Associazione haliana Centri Linguistici
Universitars)
John Sinclair
| (Birmingham University and Tuscan Word
| Centre)
i “New Roles for Language Centres”
| 16.00-16.30  Coffec Break
| 16301800  Parallel Sessions
[| 1. Assessment, Testing and Evaluation
‘ 2. Language Policy
3. Management and Training
| 4. New Technologies
5. Self Access and Learner Autonomy
Reception
| ‘
. Friday, 18 September
[ 9.30-11.00 Paralle]l Sessions
| 1. Assessment, Testing and Evaluation
2. Language Policy
3. Management and Training
4. New Technologies
5. Self Access and Learner Autonomy
Coffee Break
Plenary 2
Chair: Alberto Castoldi
(Dean of Faculty of Foreign Langugaes and
Literatures, Universitis di Bergamo)
Edith Esch
(University of Cambridge)

“Innover: surprendre et faire découvrir”

11.00 - 11.30
11.30 - 12.30

\\
.

1430 - 16.00 Parallel Sessiona

I Assessment, Testing and Fvaluation
2. Language Policy

3. Management and Training

4. New Technolagies

5. Self Aceess and [earner Autonamy
Coffee Break

CercleS General Meeting

Chair: David Lictle

(President of CercleS)

16.00 - 16.30
16.30 - 18.30

Saturday, 19 September

9.30 - 11.00 Exhibition and Warkshop

11.00 - 11.30 Coffee Break

11.30 - 12.30 Round ‘Table with Parallel Session Convenor
Chair: Laura Jotrini
(Director of Centro Linguistico di Ateneo,
Universita di Cagliari)

Bernd Voss
I (Technische Universitit Dresden)
Assessment, Testing and Evaluation

Giuseppe Castorina
2 (Universita “La Sapienza” - Roma)
Language Policy

Rema Rossini Favretti
3 (Universiti di Bologna)
Management and Training

David Bickerton
4 (University of Plymouth)
New Technologies

Edith Esch
5 (University of Cambridge)
Self Access and Learner Autonomy
12.30 - 12.45 Close of Conference
Chair: David Litde
(President of CercleS)

PROPOSALS FOR PAPERS (sections 1, 3, 4 and 5 as
notified by 14 June 1998)
Bamford, ] and Zanca, C (University of Siena)
PET as a minimum common standard for ltalian universitjcs: the
Siena experience
Benner, S (University of Hull)
The Eccellnerr Project
Breton, N and Narcy, | (Université de Technologie de Compitgne)
Teachers’ maps, but learners’ itineraries
Bromwich, W ( University of Bologna)
Using the web for language learning: prospects and pitfalls
Bouman, P (Eindhoven University of T echnology)
The integration of communication skills in the engineering
curriculum and the role of new technologies

Burgess, C (University of Aberdeen)

The adult language learner - a holistic approach

Catald, M and Tragant, E (University of Barcelona)

Initial stages in the development of a data-base for self-access
centre

Couzin, G and Falbo-Ellis, V (University of Bristol)

The World Wide Web: creating an interactive and user-friendly
environment for language learners withour fear!

Dold, B and Hoffmann, C (University of Greenwich and UCL)
Innovation through integracion: authoring of multimedia CALL
activities for non-linguists

Dossena, M (University of Bergamo)

Introducing technology for academic purposes
Continued page 14
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LEVERAGE
Collaborative Languagd

Christoph Zdhner
University of Cambridge

par le

¢ sur la collaboravion € financeé )
ons Technologies and
1998, LEVERAGE 2 s au paint nlm_lc
Résean ATM. marériel et logicicl
rextuel A partir d'un l‘.lLtLl(‘lll: du
entre apprenants en sitnatians
rge bande, Le projet 2

LEVERAGE et un projer de rec herche bas
programme de la Commission Furopéenne Adyar
Services (ACTS), Sur une période de 3 ans (1996
une infrastructure multimédia en réscan large bande (1
informatique. visio-conférence, matériel audio-visuel et

web. ctc.), afin de montrer comment Ja communication :
plurilinguitiques peut éure favorisée et ameliorée par la technologie ]-'l‘ f de
pour but la spécification, la réalisarion et Fessai sur sire d'une relle m[,-lmn.,uu"'l‘: se
favoriser I'apprentissage pratique des langues en collaberarion entre les _l‘”'dl-'""f £ ] Lk

sites partenaires: Universiy of Cambridge Language Centre, Institut National d Lls
Télécommunication  (Paris). and  Universidad  Pelitéenica de MMTT'I‘i '
A T'heure actuelle, deux des trois cssais sur site prévus ont ¢1é réaliscs avec sucq:r!is: le premler
3 Cambridge durant la période de janvier-février 1997, le deuxitme entre (_,anlflmdg_c et
Paris duram la période de janvier-février 1998, Le troisieme et dernicr essai aura im.] .i_ur.mr
la période d'octobre-décembre 1998, La premitre conférence LEV[',RA(-}IE. intitulée
*Education in the communication age’ s'est déroulée avec succés les 7 ct 8 janvier ]_9% o
les participants ont pu tester le systéme, via visio-conférence, en dircet entre Cambridge et

Pans.

swed Communicary

Background

EVERAGE is 2 collaborative rescarch project, funded by the EC

Advanced Communications Technologies and Services (ACTS)
programme. Over a three year period (1996-1998) LEVERAGE is
developing a complete multimedia broadband network infrastructure
to demonstrate how communication berween learners in cross-
linguistic situations can be supported and improved by broadband
technology. The project aims to specify, implement and field trial 2
complete multimedia nerwork infrastructure to support collaborative,
task-based language learning between students on the sites of the
three partners: University of Cambridge Language Centre, Institut
Narional des Télécommunication (Paris), and Universidad Politécnica

de Madrid.

The System

EVERAGE is a nerwork-based language learning system geared

towards collaborative task-based language learning with small
groups of students working from remore locations, Each student has a
mult-media workstation with additional desktop-videoconferencing
hardware and sofrware. All learning resources are stored on central
servers and presented through a standard web browser. The resources
include video, audio and text material as well as a dictionary and an
exercise module. Collaborative learning takes place via multi-point
videoconferencing and the use of shared chat and editing applications.
The network infrastrucrure is based on an ATM network and
provides high speed local networks in Cambridge, Paris and Madrid
running ar up to 1.25 Gbits/s on the backbone and 25 Mbirs 1o the
desktop. The link berween Cambridge and Paris was based on a 10
Mbits ATM connection linking the two countries (provided by the
JAMES project, another ACTS project, together with UKERNA and
France Telecom).

User Trials
1st User Trial
uring the first user trial, 18 Cambridge students from different
disciplines, including scientists, engineers and mathemaricians
none of them specialist linguists, collaborated in groups of three ro ,
complete a language learning assignment,

e Learning OV€

/ T~

r Networks

chungsprojekt im Rahmen des A¢Tpg g

Jhoratives Fors
Jechnologics and Services) Programmes der Europiischey (i, I
L i th und n"\thkd' LEVERAGE cin ﬂ'll]]l‘ll'hr_'ll. |r|
jinderiibergreifenden Sprachunterricht eingeirsy 4, il

I,I-'.VI"T!M;I". ist ein kol
Cammunicanon
cinem Zeitranm vn|I| o r
-rh, elas im . i
i serpwerk, das reifende . |
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A_ conference delegate at the Language Centre in Cambridge
videoconferencing with a Leverage partner at INT in Paris

Thl‘- students in the first trial were asked to prepare a bid, in
‘French, for an advertising contract to promore the Nord Pas-de-
.Callm l'tgio'n. Resources available through the LEVERAGE system
12CI Eﬁ?d: wdct?; audio;.nuth?nfic materials in HTML formar; access
o mcl_‘net. an on-line dlctlonary and plossary; exercises; and the
onl-l]i?z’et? Wdeomn&m.n ce and share applications with each other. An
anguage learning advisor was on-hand to help students

mdwldualfy OF in groups by e-mail and video-conference.

W:;kln‘ig‘at three locations, several kilometres apart, students
LEVEI{AI((;E]:.:i:IO;ak;mW' each other before taking pa.rr in th_f -
the langnagc learnin ( ‘<>I:“lmc1uct: S st T"I“
presentation - ]| vi. 8 task and collaborate to produce a successfu

ia the network.

T inal questionea:

l_4 ihvul?rl::;l;{mn‘um and interviews revealed that the resources

trial were aud;y the srfldm“ participating in the 1st LEVERAGE us¢f
o and wdeo-:unfercncéng. the web-based resources .

and the dj

ictionary, The 2
ry. The most encouraging aspect from a
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[r<dag ssical point of view, was that real collaboration berween
students working on the network was observed.

2nd User Trial
A total of 26 students participated in the 2nd user trial, 16 working

t two locations at INT and 10 working from the three locations
in Cambridge. The students were put into ¢ight gronps, eac h
consisting of two INT students working with one or two students
from Cambridge. There was an advisor in Cambridge available on-
line to all participants, while at INT the advisor was available in

person to the local studens.

10 Mbit ATM connection was arranged between the two sites for

two afternoons a week, with technical support and advisors
available during these periods. The eight groups were timetabled for
sessions that lasted a maximum of rwo hours. At other times,
students used email to contact cach other and the advisor, and were
able to use the workstations and access the local resources,

he students were asked to prepare a presentation about some

aspect of the Channel Tunnel for a bi-lingual audience. A large
amount of authentic material {audio, video, text and graphics) on the
various aspects of the construction of the Channel Tunnel was
converted for access through a web browser (Netscape) and made

available on-line.

n addition to the applications facilitating collaboration used during
I the first trial, three additional synchronous applications were made
available to the students. A customised French/English dictionary, a
simple shared text editor, and a chat tool that enabled the students to

[ype messages to the group.

\/Vldeoconf'erencing was the most outstanding and widely
appreciated feature of the LEVERAGE system. Users considered

the quality of the sound and picrure excellent, and lip synchronisation
was good. Of the 26 participants, 25 users ranked it as “very useful”.
Written commentary on the questionnaires indicated thar students
fele thar the quality of the videoconferencing added a human
dimension to communication thar is nearly equal to face to face
communication. Interviews with Cambridge students indicated thar it
was the ability to see the facial expression, body language and gestures
of their French partners that aided communication and
understanding. For the INT students, the desire to “meet” over the
nerwork was one of the strongest motivating factors for carrying out
the prescribed coursework, Some of the INT students who have
participated in other distance conferencing were impressed by the
high quality of videoconferencing provided by the LEVERAGE ATM
nerwork. The only suggestions made by the students for improving
the videocanferencing feature would be to have the possibility of
seeing several participants simultaneously.

Feedback from Students

he general consensus amongst the users during the first trial can

be summarised as follows: working collaboratively on a network
is useful where face-to-face contact berween the participants is not
possible but it is not a general substitute, In this context, it was
interesting to note that several users thought thar if access to the
system were possible from any location, say someone’s office, study, or
home, the urility of the system would be greatly increased.

| I “he results from the second trial are still being analysed ar the time
of writing, bur here, in their own words, are a few comments

rom the participants.

“omments from English participants:
"he only problem was that the French were a lot better than us at

speaking in the foreign language, bence we spent a lot of the n'mf
talking Fnglish. However, when we did talk French the interaction

provided a very effective learning mechanism.
Nathing beats speaking real French to a real Frenchman and added
benefit of velaxation - uncomman in French elasses where teachers are

instinctively intimidating.
Ciond that they weve of a similar age and with similar interests. This led

to far more than the completion of the task - e g. chatting, having a
f,ﬂ;qh e, .snm' .rf:r)r are non r.\‘r'r”ﬂ!r ﬁr.‘r-'r!' carfiadds,

Comments from French participants:
For me it is so obvious that it is the best way to learn English that I have

na comments about it.
It i important to speak to natives when you learn a language.

LEVERAGE enables you to interact excellently
Ik much better to learn English from English native speakers than other
speakers because they speak better English, with a better accent, and
they have a better knowledge of the culture and habits in England
Enables cultural exchange, comparison between different points of view.
I've found it very interesting to learn more about another culture by a
mere discussion with someone like you. [t is the best way to improve
when you already have the basic skills.
Very pleasant for both sides I think.

In the third trial (October - December 1998) students will be
working together in Cambridge, Paris and Madrid and the language
learning advisor may be anywhere on the network but the principle
will be the same: task-based learning where the students are obliged to
communicate, negotiate and collaborate towards 2 common goal.
Having good, albeit indirect, evidence of the effectiveness of a

network-based language learning system under especially favourable
conditions the special focus of the third crial will be the embedding of

the system into the normal language learning environment ar the
three sites involved. Essentially, we hope to demonstrate thar systems
like LEVERAGE can, in principle, be used as part of the normal
teaching and learning environment in institutions, which want to
foster collaborative links with partner institutions in other European
countries. Only then will it be possible to evaluate in depth the
actual language learning outcomes offered by this type of system.

LEVERAGE conference

he 1st LEVERAGE conference ‘Education in the communication

age’ was held at Homerton College, Cambridge on the 7-8th
January 1998. This conference brought together academics from
Europe and further afield, from both technical and pedagogical
backgrounds, as well as industrialists and commercial companies from
the world of educational technology. It sought to disseminare
information about the progress of the LEVERAGE system (including
hands-on demonstrations of the system with broadband links berween
the University of Cambridge Language Centre and INT in Evry), and
to stimulate debate and exchange of ideas on the ropic by presenting
examples of similar projects in other fields {e.g. engineering) and
contexts (vocational / municipal, as well as educational /
institutional). The demonstrations of the LEVERAGE system and

opportunity to try it out proved very popular.

The second LEVERAGE conference will be held in Madrid in
December 1998 and will focus on collaborative working over

nerworks.

For more information on the LEVERAGE project please visit our web
pages at htp://www.dic.upm.es/-leverage,

leverage@cilt.org.uk.



CercleS Bulletin 9

News from national associati

. AICLU

In the first five months of 1998 there have
been rwo general meetings of AICT L,
mainly devoted to the organisation of the
Association and the planning of its future
activities.

The applications of fifteen new members
have been accepred, which brings the
number to a total of thirty-one. Besides the
16 original members (Ancona, Bergamo,
Bologna, Universita della Calabria, Cagliari,
Camerino, Padova, Roma ‘Libera Universitd
Maria 85. Assunta', Roma Tor Vergara,
Roma Tre, Salerno, Siena, Trieste, Udine,
Urbino, Verona), the following centres are
now part of the Association: Brescia, Ferrara,
Firenze ‘Universita Statale’, Firenze ‘Istituto
Universitario Europeon’, LAquila, Macerarta,
Milano ‘1ULM’, Modena, Parma, Pavia, Pisa,
Sassari, Siena “Universita per Stranieri’,
Trento, Venezia.

The following five members of the Executive
Committee have been elected:

- Presidenr: Maurizio Gotti (Bergamo)

- Vice-President: Carol Taylor Torsello

(Padova)

- Treasurer: Rema Rossini Favretti (Bologna)
- Secretary: Cesare Gagliardi (Verona)

- Member: Paola Evangelisti (Universita della

Calabria)
As regards social &ll.'l‘l\l"il
cided to hold a seminar every ¥
nce every [wo years,
1S conference.

ties, it has been

1 car, and a
de
national confere

o i ith the Cern
alternating with ence.
Since the next Cereled conference 18 already

planned to be held in Bergamo in !‘)‘JH. the
first AICT U national conference will mkcl -
place next year. The Language Centre ur_: ':L
University of Udine has offered to organise

the conference.

On 7 May 1998 the first AlC | L seminar
wook place, perfectly 0 rganised h.y the
1anguage Centre of the Univcrs‘lty of
Verona. The theme chosen was ‘Internet and
Language Teaching’. The Seminar - which
was chaired by the Director of the Inc;fl
language centre, Prof. Cesare Gagliardi - saw
the participation of many colleagues coming
from the various university language centres
of Italy. The programme was extremely
appealing and included nine papers reporting
very interesting experiences concerning the
use of the Internet in foreign language

reaching.

Among the other initiatives organised by the
Execurive Committee of AICLU in the past
five months are a quarterly Bulletin of the
Association (edited by Monica Piantoni of
the language centre of the University of
Bergamo), an AICLU Web page (run by
Anna Zanfei of the language centre of the
University of Verona) and a discussion list
(organised by Franca Poppi of the language
centre of the University of Bologna).

Maurizio Gotti
Universitd di Bergamo

claub@mediacom.it 0

Welcome to New Members

Universiter Dzemal Bijedic, Bosna i Hercegovina

Universitiit des Saarlandes, Germany
Universita degli studi di Camerino, Italy
Universita degli studi di Macerata, Italy
Universita degli studi di Padova, lraly
Libera Univ' Maria SS Assunta, Roma, Iraly
Universita’ scudi Roma *Tor Vergata', laly
Universita degli studi di Sassari, Iraly
Universita degli studi di Trento, Iraly
Universita degli studi di Trieste, ltaly
Universita degli studi di Verona, lwaly
The London Institute, UK

University of Birmingham, UK

e e
ons and new members

R ——
AICLU (Italy)

Maurizio Gotti

Universith di Bergamo

Tel: +39 3527 72 16

Fax: +39 3527 72 27
E-mail m.gotti@mediacom.it

AKS (Germany)

Bernd Voss

Technische Universitit Dresden
Tel +49 351 463 3023

Fax +49 351 463 7132

APOCLES (Portugal)

Maria José Sa Correia

Instituto Superior Politécnico de
Viseu

Tel +351 32 422 180

Fax +351 32 428 461

E-mail ingles@cielv.ipv.pt

AULC (UK and Ireland)

Ray Satchell

Bristol Universicy

Tel +44 (0)117 974 1311

Fax +44 (0)117 974 1377
E-mail ray.sacchell@bristol.ac.uk

LINGAL (Poland)

Jolanta Urbanikowa

Warsaw University

Tel +48 (0) 22 826 5859

Fax +48 (0) 22 826 5859
E-mail szjourb@itplearn.edu.pl

NUT (Dutch-speaking Belgium
and the Netherlands)

Pol Cuvelier

UFSIA, Antwerp

Tel +32 (0)3 220 4803

Fax +32 (0)3 220 4259

E-mail cuvelier@uia.ac.be

RANACLES (France)
Michel Perrin

Université de Bordeaux I1
Tel +33 (0)5 56 94 09 47
Fax +33 (0)5 56 31 86 17
E-mail michel.perrin@lv.u-
bordeaux2.fr

E-mail voss-b@rcs.urz.tu-dresden.de

To

Drake Circus

Tel/Fax
Email
URL

CercleS Membership

join ; 4 R
join CercleS either contact your national association or

CercleS Secretariat
Cenjtrc for Modern Languages
University of Plymouth

Plymouth PL4 8AA UK

+44 (0)1752 232249
cercles@plymouth.ac.uk
Imp:waw.ccrcles.org
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et
i to language learning, and developing teams included -ing forms, present participle active

i for language teaching/training. But the forms reflecting the on-going aspect of

i AULC Conference will probably remain in Centres' research activities and projects!

" participants’ memories for the positive ‘feel There was also general agreement that

e 13\\‘ pood” atmosphere which dominated the language teaching and learning issues were

) N proceedings, extremely complex and tended to be
;— ~ oversimplified, As Dr Walter Grauberg

"Taking Languages to Market' and the birth
of a new UK Association

The title of the Workshop, Conference and
Fair organised by the association of Directors
of University Language Centres ar the
University of Leeds on 29-31 March 1998
wanted to signal a change of attitude towards
the world of business and a new deparrure
for the association. The Conference achieved
just that and physically, the Parkinson
building - where the Language Centre is
located - offered an excellent context for the
theme of the Conference and helped create
the feeling that one was part of a
community: the Language Trade Fair
occupied the central area of the building
which had indeed become a busy market
place while the parallel sessions took place in
rooms at several levels in the floors above so
that participants could see each other
deambulating - or running! - from room to
room along the galeries or the staircases.

The three strands of the parallel sessions
addressed the main issues which all Language
Cenrres in Higher Education have o
consider and which are familiar to
participants at CercleS Conferences, namely:
language learning in the age of the global
market, the applications of new technologies

There were many signs that the University
Language Centre academic community was
open to many other groups, This was
reflected in the varieties of language and
styles of the contributions, The Conference
was not only attended by many colleagues
from other countries - with one plenary
given by a native speaker of Finnish - but the
range of expertise and of experience
represented amongst the speakers was much
wider than in usual academic conferences.
Some of the most interesting papers were
given by colleagues who are operating in
different institutional contexts such as the
British Council and the Chamber of
Commerce or in business contexts such as
publishing, software development firms or
training agencies. The group also showed it
was socially well integrated and functioned at
many different levels. A multiplicity of
interconnecting discourses could be
observed, At the level of academic discourse,
the quality of presentations was overall
excellent as well as the genuine - and
sometimes lively - debartes which followed.
There were lots of good-humoured jokes two
and the usual personal conversations between

old friends.

The will to move on and 1o be pro-active in
the process of change was apparent in the
very titles of the contributions. Most of them

(Nottingham) had recently reminded us
(Cerclels Bulletin 8, p, 13), the identity of
Language Centres lies in their expertise in
the domain of languages: there was a need 1o
become maore business-orientared and cost-
conscious, there was a need to harness new
technologies in order to be able to increase
student numbers while maintaining the
quality of their learning experience, but at
the end of the day the success of Language
Centres in Higher Education depends on
their linguistic expertise.

At the end of the Conference, Ray Satchell,
our Chairman, formally announced
proposals to create a new association for all
staff of University Language Centres (AU1.C)
and this was approved unanimously.

The Conference was attended by Dr Gertrud
Aub-Buscher, the founding Chair of CercleS
and former Chair of DULC and by Professor
David Bickerton, from Plymouth, who is the
present secretary of CercleS. Bath had the
pleasure to see that the UK national
association for which they have been
working tirelessly for so long was coming out

of its chrysalis and raking off so well.

Edith Esch
University of Cambridge Language Centre
emel0®@cus.cam.ac.uk ]

Articles and reports for

publication

What can be obtained from the Secretariat

* Membership list (centres and people)

* Confederation publicity leaflets

* Actes for Bordeaux conference (on disc or down loadable)
* Constitution (at the moment in English only)

Items for publication should conform to the established style of the * Minutes of latest execurtive meerings

Bullerin. In particular contributors are asked to observe the following

guidelines:

1. Publicarions will be accepted in English, French or German;
items over 350 words in length are to be accompanied by a brief
résumé in the rwo official languages which are additional to the

language in which items are written.

* Proceedings of Dresden conference (£12.00)
* Proceedings of Hull conference (£15.00)

Cercle§ Secretariar, Centre for Modern Languages, University of Plymouth,
Drake Circus, Plymouth, PL4 8AA UK
Tel/Fax +44 (0)1752 232249 Email cercles@plymouch.ac.uk

URL hitp:ifwww.cercles.org

2. One-page reports should not exceed 1000 words in length.

o

Shore arricles should not normally exceed 3500 words in length.
4. Publication is at the discretion of the editor; items are not

normally subject to other forms of external vetting.
5. Copy must be submirted 4 weeks before publication in a

common electronic formar.
6. Graphics should be camera ready.

Book reviews

Books, conference papers or reports in any area of language education
of concern to institutions of higher education may be submitted for
review. Items for review may be written in any of the main languages
of national associations affiliated to CercleS. Reviews will appear in
cither English, French or German,
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Development of Po

John Klapper and Penny King
University of Birmingham

aushildungsprogrammes fiie
b neuere Sprachen Flexible,
geschrichen. die es jeder Haochschule

' v und
ihren Bediirfnissen angemessenes Aushildungsprogramm ein- wne

DOPLA-Projekt  zich darauf  ab, die l-!Trl\ti\-in.r des
dem es dicses Aud‘ildnn!,:sn'smirll an nmglu.h\t

mng cines Lehrer

Dieser Arrikel umreific dic Entwickly
Fachbereic

postgraduierte Seudenten und Lektorlnnen am
modulare Aushildungsmaterialien wenden zut Zenn
ermoglichen werden. cin
durchrufuhren.  Das
Fremdspr:chcnuntcmchh u fordern, in
vielen britischen Hochschulen erabliert.

ollowing the 1995-96 Teaching and Qualiry Assessment nl‘.
modern language departments in UK universities, five Subject
Overview Reports for modern languages were published. These

documents show remarkable uniformity in drawing attention to the
duction of Postgraduate
age Assistants (FLAs).

inadequate provision for training and in
Teaching Assistants (PGTAs) and Foreign Langu

f PGTAs and FLAs are to carry out their teaching commitments

satisfactorily, appropriate training needs to be provided. This has to
be both generic and subject-specific training, since language teaching
and learning poses particular problems not covered in the “standard”
short training courses offered by Universities and their Staff

Development Units.

his issue was addresscd at a national conference held at UMIST

in 1996. Following the conference a working party, consisting of
representatives from UCoSDA, UMIST, University of Birmingham
and the Central Bureau, was set up to look, in particular, at the role
of FLAs. DOPLA is following on from this work by introducing a
more active process of dissemination through the formation of a
national consortium and a programme of ‘cascade’ training.

A-gaining course for PGTAs and FLAs has been developed at
irmingham by a team of rutors from Languages, Education and
Staff Development. This five-day course comprises initial training and
related activities, a period of teaching practice and a further taught
element combining reflection and additional training. Novice teachers
leave each element of the programme with a dossier of practical
strategies for language teaching. The course covers:

* how students learn

« small-group teaching techniques

» teaching grammar

» use of the targer language

« the role of translation

+ exploiting authentic materials

» communicative methodology

* marking and assessment

* techniques for classroom management

his coherent, focused course forms the basis of the DOPLA

project and is the ourcome of a number of years' trialling. At
every stage it has been evaluated through questionnaire and
discussion: the commendarions that the course itself has received from
PGTAs and FLAs, and subsequent positive evaluations of their
teaching, indicate thar it is making a significant contribution to high
quality teaching.

three-year grant has been received from HEFCE (Higher

“ducarion Funding Council for England) in the second phase of
FDTL (Fund for the Development of Teaching and I.:-arning}
initiative to dissemninate this training model to other higher education
institutions. To this end a six-member consortium has been formed
including the University of Birmingham, University of Bristol, I

10

nguage Assistants

stgraduate and La

ramme de formation 3 Fenseignemen,

Cer article présente les p,r.unlr\ liggnes d'un prog il :
- fiants de roisieme Cye le et aux assistants dc LINBUES QUi SONT amengs §
.!nuln:‘ aux :‘llu_.' i universitaire, dans les [Méparrements de Langues E—'"""'lll'rn
enscigner au :“}‘::n-uinn modulaire et flexible est en cours de production, qui P“lTlcnm.
Un dnfumrnl :f ”-“|Iri"l“ d'adaprer le programme 4 leurs besoins ‘F‘*‘\iﬁqlm
A lh”ﬁrmn. l"‘“] elopment of l'll‘fj'.r-“l"""' and Language Assistants) vise 4 tlévr!ur\' wer
Le projet DOPLA (Develog 1t des langues €n disséminant ce modéle de [‘”m"f““

¢thodes denseigneimer

ment supéricur & Eravers le Rayaume Uni.

I'riih.uilé des m ! .
auy institutions denscigne
Coventry University, University of Leeds, University of Sheffield and
( b " e ;
UMIST/University of Salford. The members of the consortium are
. surse to meet the requirements of their

i : ing the cc
eveloping and adapting . .
ganrin ooking to work with so-called

own institutions. They will be | .
weecond-tier” institutions to help them develop their own courses over

the next two years. By disseminating the programme to other
institutions of higher education, the DOPLA consortium is ensuring

that the training needs of PGTAs and FLAs are met on a national

scale.

rogrammes will have been modified,
inciples of the original

[though these new training p
Alhey will all follow the basic pr

Birmingham course. These are:
« initial training followed by practice and reflection
« a combination of generic and subject-specific training
« short-focus input linked to group-generated output
« the provision of opportunities for trainee teachers to produce

sample materials.

modular training pack will be produced containing video clips
nd overhead transparencies enabling any modern language
department to run their own course. Further modules will be
produced as the project progresses, including “Using IT in Language
Teaching” and “Teaching Literature”. This will allow institutions to
select a training programme appropriate to their needs.

I: is envisaged that a set of core modules and selection from a st of
supplementary sessions will provide a basic accredited course. The
modular system is flexible enough to fit into established, institutional
programmes, bur it will also meet the requirements for accreditation
by the national Institute for Learning and Teaching being established
in the UK.

cc_unﬂ:rencc is being held in June 1998 ar the University of
£ 1 Bn:mingham. This is open to representacives of all European
institutions of higher education (priority to UK representatives) and
will give participants the opportunity to hear how the original course
hasbb::cn adapted and how new institutions could incorporate it into
their staff development culture.

Nun-UK representatives are welcome to attend any workshops,
gvaila;?:%\;zn\ifijgd olpr:n forum scssiur!s, but no direct funding is

. . welcome representatives from non-UK language
centres at the FDTL languages conferences in May 1999 and 2000
;m:l at t}lur DQPLA conference in June 2000. The project knows of
a:dP::ju:‘.li !;f:;l:(;: Cflr;emly f’tmning in ulhcrlEumpcan cmmn"icS-

; e information from CercleS members regarding the

way they train cheir language assistants.

f;:.):-i:lm:;ﬂ.i“&”m‘"i““ please contact: Penny King, HEFCE-FDTL

l‘ldzltmils:m:h‘f;l M,"dﬂ" Languages Unit, University of Birmingham'

Fax 0121 ‘i irmingham, B15 2TT UK Telephone 0121 414 7978
143324 URL http://www.bham.ac.uk/dopla

kingpm@m4-arts.bham.ac.uk -




Real Help for Grammar Learners

Johan Vanparys, Facultés Universitaires Notre-Dame de la Paix
Lut Baten, Université Catholique de Louvain, Instituut voor Levende Talen

Cet article propose de rendre Pacquisition de la grammaire par FEAD phs effic

e, e et
en ohservant un certain nombre de « rarépies ul':p]urnuu.l!:r On |

. wut rendre la métalangue
plus accessible, adoprer une interface unigque, renforcer les possibilinés de contrdle exercé par

Fapprenant, et privilégier la simplicied, la convivialité et I'harmonic. A partir d'exemples de
logiciels néerlandais, Tes aureurs illustrent les avantages d'une approche qui intégre les
connaissances grammaticales dans le parcours cognitif de 'apprenani,

Introduction

In this article we shall discuss six strategics for creating a supportive
environment in which grammar learning can take place under
optimum conditions. Our approach has been implemented in the
following multimedia programs for lcarning Dutch:

Stepln a beginners’ course that introduces the
essential aspects of vocabulary and
grammar, as well as communicative
functions and skills

a grammar-learning package that takes
post-beginners to upper-intermediate
level

which caters for lexical learning

a product of the Lingna-sponsored
EuroLing project (Dirven er al. 1995)

Interactief Nederlands

Interactiefl Nederlands 2

FuroGram Dutch

The target audiences of these programs consist of students in higher
education and adults learning Dutch in a variety of contexts,
including schools, training centres and self-wition. Each program
tries to create an environment where the user can act as an
autonomous learner, both with regard to content and learning
strategy. For further information on these programs see sources listed
in the Bibliography.

We would like to formulare the main issue of this article as follows:
how can efforts spent learning grammatical rules using CALL be
optimised to meet the overall objective of acquiring a foreign
language? Theories about FL-learning were influenced for a long time
by the behaviourist conception of the mind as a black box that never
opened up to observation. Although inpur (stimulus) and output
(response) could be observed, it was commonly believed that one
would never know what went on inside. Fostered by mainstream
linguistic theories (structuralism and transformationalism), the
ensuing methodologies — if only based mainly on drills ~ turned FL-
learning into one of the most boring and least efficient activities a
person could possibly engage in. This black period has come to an
end, thanks to the cognitive revolution in psychology, linguistics and
applied linguistics. The human mind is now more adequarely
conceived of as a problem-solving organism, capable of defining its
needs and goals and devising strategies to work towards these in a
creative way. We now know a great deal about the way language is
represented in the mind, and how it is stored and retrieved
(Aitchinson 1987). This knowledge can be put to use in order to
devise effective and efficient (and, we believe, more appealing)
techniques for the benefit of the FL-learner.

From a cognitive perspective, the position that one would acquire
foreign language in an unconscious way, unconsciously adding to
one’s internal (thar is, hidden) language model, is no longer tenable,
Consequently, one may suppose that consciousness-raising, assisted by
the teacher, can contribute to the process of foreign language

Der folgende Artikel diskutiert sechs Wege des Schaffens von einer den Studierenden
untersttizenden Lernwelt, in welcher das Erlernen von Grammanik unter optimalen

Bedingungen  startfinden kann,  Die  dargesiellten Stratepren  sind  bereits  in

Multimediaprogramme 2um Frleenen der niederlindischen Sprache integrierr. die speniell
fitr eewachsene Lerner geschafTen worden sind. Die im Artikel diskutierte Hauptfrage isc
Wie kann das Eelernen von grammarischen Regeln mit der Unrerstiivrung von CALL
optimiert werden?

acquisition (Sharwood Smith 1995). Narcy (1990) adds thar learning
styles may differ between learners and that they may have to find out
the style that suits them best. Learner assistance should take this into
account by providing enough flexibility, e.g. by offering different
means of access to the same content (cf. Bull 1997). Here learning
strategies have an important role ta play since they can foster
autonomous acquisition, both during classes and afterwards.

Strategy 1: Make meta-language accessible

By far the best way to raise awareness and to discover one’s learning
strategies is to communicate with one another about the learning
process, Communication among learners, berween learners and
teachers, with and about the target language and the learning process
itself, is of the urmost importance. For this purpose, a mcta-hnguagc
is required as a point of reference to talk about the language and to
mediate the analysis. Grammatical descriptions offer this rype of
meta-language.

Since meta-language is part of the every-day language employed in the
classroom, it should be direct, clear and available to everyone. This
does not mean that we advocate shiclding learners from grammatical
terms at all costs. We have found that Anglo-Saxon students learning
a European language often complain that they lag behind their peers
in getting a grip on the language system, owing to a shortage of meta-
language. On the other hand, this does not imply that we would
recommend exposing learners to very derailed grammatical
descriptions larded with grammatical terminology. In this context, we
would refer to examples of learners of French getring lost in such a
jungle (Verlinde 1993).

In fact, a lot of phenomena can be lumped rogether on the basis of
analogy; splitting everything up goes against the principle of
efficiency. Far instance, Verlinde (1993) discards the distinction
berween co-ordination and subordination in French as pedagogically
irrelevant., An extreme bur interesting example of analogy can be
found in Cognitive Grammar. Langacker (1987: 258 ft) argues quite
convincingly that the conceptual distinction underlying the aspectual
difference berween simple and continuous (or, progressive) verb tenses
is in fact the same as that which differentiates coune from mass
nouns. Though the principles of Cognitive Grammar have never been
exploited in FL-learning, the potencial is obvious. The count/mass
distinction in nouns is made in most languages, whereas the
simple/continuous distinction is specific to English and constitutes a
notorious stumbling block for learners of this language. As a result,
the intuitively familiar count/mass opposition could be used as a
stepping stone in elucidating the aspectual properties of English verbs.

The crucial point in connection wich meta-language is its accessibility.

Ler us take a specific grammatical construction to exemplify the
notion of accessibility and explore ways of implementing ic:

11
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Tk zal aan haar denken. (I'll think of her.)
Tk zal eraan denken. (I'll think of it.)

In Dutch, the construction Preposition + Pronoun can be used only if
the pronoun has a human referent (aan haar = “of her™). For referring
to non-human entities, one has o use a so-called "|~nmnmill.11
adverb”, which is made up of er + Pronoun (enzan = “of it”). This
structure is very common in Dutch but does not exist in most other
languages, and consequently provokes quite a lot of errors by non-
native speakers. With regard to meta-language, the problem of the
learner may be that he docs not know that he has to look under the
heading “pronominal adverb” to find an answer 1o his questions.
CALL grammars such as Interaciiel Nederlands and ForoGram assise
the learner by means of an on-line glossary and index. The glossary
provides definitions of grammarical terms. If the user encounters the
term pronominal adverb. e.g. in a section on pronouns or
prepositions, and he does not know what it means, he can look it up
in the glossary. The index presents lexical items of the target language
in alphabetical order and takes the user to those sections where these
words pose particular grammatical problems. For instance, picking an
er- word from the index will take the user to the section on
pronominal adverbs.

Though these techniques are derived from the ones applied in paper
books, computer programs can implement them in a much more
user-friendly way. In the first place, searches in a long list can be
facilitated by adding an edit field in which the user can type the first
letters of the scarch string. The search mechanism then immediately
jumps to this location. Secondly, the computer’s high storage capacity
does away with the need to avoid duplication of information. (For
instance, the index may contain, besides enzan, also er- and aan:
eraan; pronominal adverbs may appear in the glossary as: pronominal
adverb, adverb: pronominal adverb, pronouns: pronominal adverb, er-
forms, prepositions vs. pronominal adverbs and the like.) Windowing
constitutes another advantage: ongoing activities need not be aborted
when the user wishes to trigger a new one since they can be
temporarily suspended or remain active in the background.

Strategy 2: Be consistent
Accessibility of meta-language can be enhanced by visual means, such
as a consistent screen lay-out and a consistent use of colour. The
FuroCram screens, for instance, have been designed on the basis of a
derailed set of guidelines, instructing the authors where to place
example sentences, explanations of rules, summaries, erc. and whar
colour artributes to use for each element (Baten & van der Wijst
1994). Visual techniques could be pushed a lot further by exploiting
the principles of iconicity suggested by Engels (1978), where meta-
linguistic terms are paired with iconic mediators, i.e. visuals with a
high intuitive value. (See Engels et al. (1989) for an application to the
English verb system.) The principle of consistency applies not only to
screen design bur also to the organisation of content. For insrance, the
overall structure of Luro(Gram hinges on recurring distincrions
between “form™ and “use”, berween “core rules” and “extensions”.

Strategy 3: Maximise learner control
The Windows Interface Guidelines for Software Design start with the

following recommendation:

An important principle of user interface design is thar the user
should always feel in control of the software, rather than fecling
controlled by the software. [...] The first implication is the [...]
assumption that the user initiates actions, not the computer
software - the user plays an active, rather than reactive role (1995:
3).

In a set of guidelines for designing CALL software, this principle has
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been formulated as “maximise learner control” (Laurillard 1997
own programs try to approach the userﬂislirner as a‘;na;urc petson,
capable of setting his own goals an.d working towards them in
accordance with his personal learning Hyil’.“. The basic metaphor we

F a toolhox: we try to conceive of a CALL program as 4
et than a set of instructions. A wol is something yoy
select from a range of available imir‘umcnn because you thinlk i i the
one that suits your purpose best. Different people may prefer differen;
en if their goals are the same. As a rm.ul'cr we try to supply
leeberhand s, these include a \raric\'}’ of

apply is that of

set of tonls rath

tools, ev

i weractief |
many options. In Tnier | ‘
n-mydif!l-rcm pathways through the program, different kinds of

feedback, on-line consulting tools and different interface languages,
ack,

{ Nederlands offers a large varicty of tests, including pre-tesy,
Priot to studying a particular section, the learner s
given the possibility of taking a s!mrt test, in rarldl.-r to determine
whether or at what level (e.g. basic or intermediate) he should study
the scction. After learning it, he can take a test to dt‘trrmif“tt‘ whether
he's ready to go to a higher level, or to stop v.?mrklng on thf‘ section
altogether. After taking a test, the program gives some advice, which

can easily be overridden by the user.

Iteractic

and post-rests,

The program offers multiple pathways through its contents. For
instance, depending on his learning style, the user can tackle a section
by first studying the grammar screens and then doing the
corresponding exercises or, alternatively, he can start by jumping into
an exercise and activate the corresponding grammar screen when he

gets stuck.

Feedback is available in exercises and tests, whether the user makes an
error or not. Basically, two kinds of feedback are offered: full and
context-sensitive. When the user requests full feedback, the complete
rule is displayed in the same formar as during the learning stage.
Context-sensitive feedback includes only those portions of the rule
that are relevant to the current item in the exercise and presents these
in relation to the sentence that the user is working on.

With regard to on-line consulting, we have already mentioned the
index and the glossary. On top of that, the program includes its own
lexicon, which can be activated by right-clicking the mouse over any
Dutch word. In Stepln, this lexicon is made more inreractive, being
linked with a “notepad”. The user can transfer information from the
lexicon to his personal notepad and add information o it, thereby
constructing a customised lexicon which constirutes the starting point
for extra exercises.

Finally, we do not shy away from using the learner’s native language.
Interacriel Nederlands mainly aims ar speakers of French. All
information is available Dutch and French. Despite the prevailing
orthodoxy that FL learning should take place exclusively in the target
language, it has been our experience that learners, especially
francophones, feel much more at ease if they have recourse to their

mother tongue and we respect this as a relevant dimension of their
learning style.

Strategy 4: Split up

One should know the meaning of a linguistic unir (lexical or
grammatical) before actively using it in speech or writing, We may be
stating the obvious, but how many learners are actually trained in
receptively understanding grammatical structures in order to make use
of them in making hypotheses for reading or listening
cr.)mpn:hcnsiun? Grammar books or programs rarely make a
distinction between structures that need to be actively mastered and
those that are useful for receptive purposes only.

Just like vocabularies, grammars are elaborate systems involving P
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phenomena with varying dl.:g_ret?s of frequency. Before introducis
Jearner t0 a REW Structure, it is important to determine \a\.r'hr-lhm-l"lrw
will need ro master it actively (for speaking/writing), or wher! -"-
receptive command will do. Since a great number ||[fl.ll'l'1l!1'liTr ;
rules are in fact operations on lexical items, wnnlv!’lvq’nrm 'H“‘:

be used as a yardstick. For instance, users of 11101, 1| ‘-'ryl | lln“
who work at the basic level are exposed 1o irrepular i'mnl;t ;a;'l:| ”'Ifl 1
word in question belongs to the 1,000 most frequent words 4:1 }:"‘
ntermediate level, 1,000 extra items are added, The same plrin:'i1 'Ir i
appliﬁj in the rxcrcisrs: not only with respect 10 target words lm‘: :I::v
regarding the surrounding conrexts, |

the

The maxim “split up” applies not only to the selection of conten

and the differentiation in levels, but also to their actual |1r:-m1tal.'lis
Grammatical structures can be quite complex and may require o
lengthy explanations, With the exception of those who specialise i

FL at advanced level, learners tend to prefer subject ma;tcr dm:i:c:? !
into manageable portions that can be retained as single units
preferably on the basis of a catchy example. The limited sﬁu:‘ of the
computer screen becomes an asset here. It forces program designers to
dlice up their explanations into units that fit on a single screen or
window. In FuroGram, these units are presented one after another, as
in a slide-show. At the end of each sequence, the complete picr.un::‘is
presented in summary fashion. This may be dubbed a “bottom-up”
approach, where the larger picture is gradually assembled on the basis
of its component parts. Interactiel Nederlands takes the “top-down”
route. By default, it displays only the essential aspects of a rule; the
user can click on “expansion” buttons to get more detail. The
advantage of this approach is that the learner gets more freedom in
selecting the level of detail at which he prefers to learn.

Splitting up also involves making a distinction between form and use.
For many grammatical structures, it is possible to distinguish between
the way they are constructed and the conditions under which they are
used. Both are equally important but should not be mixed up,
especially in early learning stages. It is important for the learner to
know whether a particular exercise relates to form or use. Ina
subsequent stage, both can be intertwined in the same activity,
provided feedback is adequately geared.

In this context, we would like to underline the importance of not
only explaining formal marters but also spelling out the semantic and
pragmatic functions of grammatical structures. In our experience, FL
learners know fairly well how to construct a passive sentence, but
when it comes down to making the right choice berween an active or
passive in a given situation, they often use the less appropriate form,
owing to a lack of insight into the funcrion of the active/passive
distinction (e.g. topicalisation, agent downtoning, etc.).

Strategy 5: Provide insight

The cognitive revolution alluded to in our introduction has not only
influenced our conceptions of the human mind but also the way
linguists look at language. In the pre-cognitive era, grammar Was
viewed as an autonomous module with litcle or no semantic import.
Judging from traditional FL-books, grammar would be some kind of
machine that runs on its own and for its own sake (or, perhaps, to
tease FL-learners!). Cognitive linguistics has shown that grammatical
structures are endowed with conceptual content just as much as
lexical items are, though of a more abstract kind. Since the meanings
of grammatical structures are anchored in our conceptual apparatus,
they are quite intuitive and can be exploited to enhance grammatical
competence in an FL-context.

Let us consider the difference berween countable and non-countable
nouns to illustrate this point. Although this distinction has important
ramifications throughour the structure of noun phrases (e.g. the

choice of determiners and quantifiers, the declension of adjectives in
some languages), we often content ourselves with saying that some
nouns have a plural form and others do not and then we add that
some Fl-words behave differently in this respect from their
E'qniv.llrnn in the learner's native language. A rypical example is bread
in English. However, we would help learners a lot more by explaining
the underlying conceprual distinction: eountable nouns designate
things we conceptualise as diserete obijects, whereas non-countable
nouns name masses of substances, If the learner understands that the
English bread names a substance (like water o gold) and not an abject
(like drap o ring), he will no longer experience the word as an
exception and will integrate it more easily into his knowledge base.

To take anothet example, verb complementation (i.c. the choice
between a that-clause, infinitive, gerund or participle after a given
verh) is traditionally deale with by memorisation of long lists, as if the
combination of a given verb with a given complement type was an
arbitrary convention. However, the co-occurrence of a given
complement type with a given verb is motivared by semantic
parameters (Vanparys 1996). If these are explained to the learner, the
tedious lists can be discarded.

Real insight is achieved when new information is integrated into
existing knowledge. This takes us to the final strategy, where we make
a plea for an integrated approach.

Strategy 6: Integrated learning

We have stated that grammar learning is but a means o an end: the
learner’s ultimate objective is to apply grammatical structures in their
everyday use of the language. Here the problem of transfer slips in:
knowledge of grammatical rules does not automatically resule in
spontaneous application. This often provokes desperate comments: I
put a great deal of effort inta explaining the rule, then we did a whole
battery of exercises up to the point where I was quite sure that my students
had mastered it, but ten minutes later, when they engaged in spontaneous
conversation, the same old errors kept coming back! Then, with a shrug
of the shoulders: why do grammar at all?

Without pretending to offer a miraculous solution, we would like to
poinc to the importance of integrated learning (with care not to
contradict our Strategy 4). With regard to the structure of language,
we do not view grammar as a separate module or level but as a set of
phenomena that are closely intertwined with the lexicon. With regard
to the skills to be acquired by the FL-learner (listening, reading,
speaking and writing), the ubiquity of grammar (and lexicon) is
obvious. These factors need to be taken into consideration in the
design of CALL-programs.

In Stepln, we have tried to establish a strong link berween lexicon and
grammar. The grammatical sections and the file on communicarive
functions contain references to lexical items and the dictionary
includes grammatical and communicative information. Integration
also means that examples in the grammar and sentences in the
exercises are taken from the communicative sources the user is
acquainted with. Moreover, strict control of lexical and grammatical
difficulty is necessary: the lexicon should be transparent if the focus is
on a grammatical structure and the grammar should be transparent if
the focus is on expressing notions and functions.

The learner using Stepln starts by understanding a few words, infers
meaning from context, and builds his comprehension process.
Structures help him to build his own knowledge base, and he
gradually integrates more and more information. In this way,
grammar becomes part of the discovery process, rather than being
simply a norm for telling wha is right from what is wrong.
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ge :1cquircd in one

i n with grammar
domain

software) to other domains (e.g. understanding a I'V‘pmgr:n;‘\mcli ”
. i ‘nide alo
This is not an easy matter. As a result, he will be dependent for a long

dictionaries and reference grammars, Nu_ln;ll:t'l
in electronic form,
process is

The FL-learner is required to carry over kltnwk.-cl
(e.g. a grammar class or a working sessio

time on tools like
whether these are made available as books or i
learners need to have the skills to use them if their learning

to be really integrated. Every reacher knows about the ways
dictionaries are misused, Even if the learner has access 1o a reference

grammar, he may be unable to locate the answer to his question. 50,
we would like to conclude this section by saying that integrated
learning requires a certain degree of familiarity with a range of wols.

Conclusion
CALL programs gencrally reflect the designers’ conceptions about the

way they think learners should proceed. Despite the body of literature
on learning strategies, there is still a need for more flexible coutseware
that enables users to work to their own goals on the basis of their

learning styles.

lut.baten@ilt.kuleuven.ac.be
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e composition of the CC on 1 January 1999 might be as
lows (given current membership trends):

Il Member Country Paid-up New CC
embers on| membership
010199 and voting

(projection) strength
CLu Tealy 36 2
S Germany 28 1
& Austria 2

OCLES Porrugal 7 1

ILC UK & Ireland 56 2

NGAL Poland 5 1

T Dutch-speaking 17 1

Belgium and the
Netherlands

NACLES France 62 3

al - 311 11

sible new members in 1999:

untry Projected paid up New CC membership

members on and voting strength
01.01.99

ngary 17 1

tzerland 5 1

land 5 1

il (including 338 14

vious)

Draft Changes - Rationale

Members will recall the discussions at the last General Assembly in
Dresden on 27 September 1996 regarding changes to Articles 3 and
7 of the Cercle statutes. The articles pertain to Full Membership
and to the composition and responsibilitics of the Co-ordinating
Commitree,

It was agreed to remir the issue to the next General Assembly in
Bergama after further considerarion by the Executive. The Co-
ordinating Committee and Executive have now determined o
propose draft amendments for the articles in question and submit
them to the Chairs of National Affiliates for comment hefore the next
Executive committee meeting on 20 June, A resolution will then be
drafted by the Executive for final consideration at the next General
Asscmbly to be held in Bergamo on 18 September 1998.

Several considerations have guided the Executive and Co-ordinating
Committee (CC) in drawing up proposed amendments to the
CercleS statutes:

1. Tt has been noted that the attendance of members of the CC has
become irregular in recent years. This is largely explained by the fact
that representatives are currently elected for a period of three years,
during which they may cease to hold office nationally, change their
functions, or encounter changes in their personal circumstances. It is
proposed, therefore, to make the chairs of member associations ex
officio representatives. They will form the core of the CC and

improve the accountability of CercleS to the general membership.

2. A weak CC can have an adverse effect upon the management of
the Confederation. It also weakens the Executive and its officers.
Their authority is sustained by the CC from which they are currently
elected. It is proposed that officers of CercleS should be nominated
by the members of the CC but drawn from the membership ar large.

3. When CercleS was founded, it was funded in part by the European
Union, and it sough[ in its constitution to represent equa]ly all
member states. Today, those member states have become far more
numerous, CercleS itself has become a self-supporting body with
seven National Affiliates, and some of these are transnational in
composition. It is therefore proposed to stop linking membership of
the CC directly to the states of Europe.

4, Qur National Affiliates have developed considerable local
autonomy. They admit members to CercleS. determine their own
policies, and handle national finances. Their constitutions vary in
derail, though they all conform to certain basic principles. National
Affiliates may be said to have a life of their own whilst enjoying the
benefits of confederation. 'We wish that independence and vigour to
flourish. Accordingly, it is proposed to ensure that only one body
may be admitted as a Full Member for any one country, l;mgudgc
community or grouping thereof.

5, National Affiliates differ considerably in the size of their national
membership, and they coneribute in different degrees to the operation
of CercleS. Tt seems right that their influence in running the
confederation should vary in some proportion to their size. It is
therefore proposed that Full Members should be represented on the
CC by their chair person for the first thirty paid-up members of an
association, and by one additional representative for up to thirty
additional paid-up members.

15




CercleS Bulletin 9

Meetings, publications and projects

LEEDS METROPOLITAN UNIVERSITY

Centre for Language Study

Third Annual Conference

Languages for cross-cultural capability:
promoting the discipline

MARKING BOUNDARIES & CROSSING BORDERS

Beckett Park
Leeds 12-14 December 1998

International mobility has given a new impetus to language
learning. In addition, the nced to cross an increasing range of
‘boundaries’, both practical and professional, has brought to the
forefront of attention the cultural rationale of language teaching
itself. In doing so, it has led to some radical rethinking about the
nature of language as a mode, facilitator, or function of cultural
discourse and encounter.

If cross-cultural capability is set to be the new rationale for
language teaching, what are the best ways of promoting the
discipline ?

Full details from:
Joy Kelly, Conference Administrator, Centre for Language Study,

Leeds Metropolitan University, Beckett Park, Leeds, LS6 3QS, UK

Tel: 0113 2837440 Fax: 0113 2745966
Int Tel: +44 113 2837440 Int Fax: +44 113 2745966
e.mail: j.kelly@lmu.ac.uk
Conference web site: http://www.Imu.ac.uk/cls/

Final date for submission of papers 7th September

VIFAX is now available in Spanish. Downloadable exercises for
“rench, German, Spanish and English are available from the website:
wip://www.langues-vivantes.u-bordeaux2.fr/VIFAX/Acceuil_VIFAX

GEORG-AUGUST-UNIVERSITAT ZU
GOTTINGEN

EINLADUNG
zur
8. Gottinger Fachtagung:
Fremdsprachenausbildung an der Hochschule

Die achte Géttinger Fachtagung zur universitaren
Fremdsprachenaushildung wird vom
3. his zum 5. Mdrz 1999
Sprachlehrzentrum
Georg-August-Universitit zu Gottingen stattfinden.

Sic richtet sich am Fremsprachenlehrer der Hochschule aber guch
an interessierte Lehrkriifte an den Schulen z.B. mit Aufgaben in der
Lehreraus-oder-fortbildung.

Das Rahmenthema dieser Tagung lautet:

Normen und Fremdsprachenunterricht

| Es soll in Plenumsvortrigen und Arbeitsgruppen in linguistischer,
psycholinguistischer, testtheoretischer, sprachdidaktischer und

sprachpraktischer Ausrichtung diskutiert werden.

Kontaktadresse:
Dr Klaus Vogel, Universitit Gottingen, Sprachlehrzentrum,
Weender Landstr. 2, 37073 Gottingen

The book of proceedings of the 7th annual congress (Poitiers -
Futuroscope 27/2-2/3197) of THE SOCIETY FOR
INTERCULTURAL EDUCATION, TRAINING AND
RESEARCH (SIETAR Europa) is now available.

The book is bilingual English and French and conrains the
presentations which reflect the theme of the congress ‘Images,
Cultures, Communication: Images, Signs, Symbols; The Cultural
Coding of Communication / Images, Cultures, Communicarion:
Images, Signes, Symboles; Le Codage Culturel de la
Communication’. It contains combined presentations, workshops
and focused discussions from a variety of disciplines and
perspectives.  The five main tracks were
Communication: General Issues and  Diverse Approaches;
Otherness, Perception of Self and Others; Strategies for Identity;
From Language Teaching to Intercultural Experience and Learning;
Inlerna.rional Business: International Companies, Marketing and
Advertising, Management and Negotiation Styles.

The Proceedings are edited by André Cresson, Priscilla Crubezy
and Kathleen Dameron, all members of SIETAR Europa.
ISBN 952-90-9075-7

Please address your re SIE isci
c quest to SIETAR Europa, c/o Ms Priscilla
(;RUBI:ZY, 7, rue Leon Bloy, F-92260 Fontenay-Aux-Roses,
rance. Fax: + 33-1-40.49.91.17 Email- perubezy@iway. fr

Intercultural |
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Dissemination of best practice
in language teaching and learning in the UK

Ten projects in the field of modem fore
million from the Higher Education Funding Council for England and the
Department of Education for Northern Ireland under the Fund for the
Development of Teaching and Learning (FDTL) initiative. The projecls
will be running for the next three vears with the am of thuln-ling.

prometing and developing good practice in Higher Education language
teaching and learning.

1z languages have won nearly £2 5

The 10 projects involve over 40 UK universitics al
ratings for their language teaching and learning proy
HEFCE Teaching Quality Assessment exercise.

1 of whom scored top
1ston area in the recent

They are keen to disseminate the results of thejr w
and arc making many of their findings
charge on the WWW,

ork as widely as possible
and case studies available free of

The 10 FDTL projects cover 5 themes:

(i) Independent Learning

Strategies for Managing an Independent Leamning Environment (SMILE)
Curriculum and Independence for the Learner Support Network (CIEL)
Web Enhanced Language Learning (WELL)
(iii) Residence Abroad

Learning and Residence Abroad in Modem Languages Degrees (LARA)
The Inter-culture Project

The Residence Abroad Project

(iii)  Staff Development

Development of Postgraduate and Language Assistants (DOPLA)

Developing Excellence in language learning through the Observation of
Peers (DEVELOP)

(iv)  Assessment

Effective Practices in Assessment in Modern Languages
(v)  Transferable Skills

Transferable Skills Development for Non-specialist Learners of Modern
Languages (TransLang) :

The first issue of FDTL Languages News, the newsletter to keep you up-
to-date with the projects® work is now available. CercleS members are
welcome to request a copy by contacting: Paul Davey, at the FDTL
Languages Information Unit at the Centre for Information on Language
Teaching and Research (CILT), Tel: 0171 379 5101 ext. 224, Email:

fdtl@cilt.org.uk or by visiting the FDTL Languages Web site:

http://lang.fdtl.ac.uk

LANGUAGES

]
— e g g e
anlempage TawhngerdMensorek

Lercley ounciny J

(A

DEVELOP

PEVELOPINU ENCPLIRNCE 1% EANGEAGE T8ACINING
FRUREUGIRD WO0E ARRNE By A FO0S OF P8 F s

Developing Excellence in Language Teaching
through the Observation of Peers

The focus of the DEVELOP project is continued teacher development

through peer ohservation schemes. However, we helieve it is necessary to

substitule the word tandem for peer in order 1o make a clear distinction
between stalf development based on reciprocal support and a “top-down”™
approach in which c¢lassroom observation is used for supervisory
purposes. DEVELOP is based on the principles of autonomy and
reciprocity. In order for the maximum benefit to be detived from the
callective knowledge, experience and excellence of the whole team it is
essential that colleagues liaise with one another and share in a dialogue
about teaching. It is through challenging ourselves to take a closer look at

what we do in this way that continued professional development can
take place,

The aim of the project is to produce a video package. and reflection pack
for tutors. The packages will assist departments in the introduction or
enhancement phase of a tandem observation scheme, and will provide

opportunities for personal development through reflection on practice and
personal action planning.

The packages will be distributed to all H.E. Modern Language
departments in England and Northern Ireland once they have been
suecessfully trialled with a focus group, and adapted as necessary.

For further information, please contact

* Project Director: Elspeth Jones, Centre for Language Study, Leeds
Metropolitan University, Beckett Park Campus, Leeds LS6 3Q8S. Tel:
0113 2847440, Fax: 0113 2745966, Email: E.Jones@lmu.ac.uk

* Regional project co-ordinator, Leeds: Anne Beigy, contact details as
ahove; Email: A Beigy@Imu.ac.uk

* Regional project co-ordinator, Sheffield: Jane Woodin, Sheffield
University, School of Modemn Languages and Linguistics, Floor 2.
ArtsTower, Sheffield, S10 2TNTel: 0114 2220635, Fax: 0114 273
4674,

Email: j.woodin@Sheffield.ac.uk

The DEVELOP team would welcome your ideas and comments on
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www.talkfast.com

An invaluable new website designed to help you find

the best language learning software
500 titles 50 publishers 20 languages
. objective data

i easy-to-compare specifications
. personal advice

Special Introductory Offer

10% off all orders received from the website
by 15t July 1998

Talkiast Intemational 243 Lower Mortlake Rd Richmond TW9 2LS UK
tel: (+44) 181 948 1011 fax: (+44) 181 948 3900

—_____——————_‘_———_'__,___-—"-——’_—,———_
W

For foreign

The UK’s largest selection of
books, audio and video.
cassettes and multimedia for
French, Spanish,
German, Russian,
Portuguese,Dutch,
Italian, Oriental,

Scandinavian,
and other languages.

large stocksand rapid deliverytoany
address throughout Europe

lll............

55-57 Great Marlborough St
London W1V 2AY

Mon-Sat 9:00-17.30 Thurs 9:00—19:00

Tube: Oxford Circus
Tel 0171-734 2012/8766 Fax: 0171-734 9272 I ‘

e-mail: postmaster@grant-c.demon.cu,u|<
wWww http:,-‘Mnmv,grant-chemon.co.uk

o[IND) X JUBIL)

New from the TELL

il

|

0 il | gty - /sl B e et ot b T

The Infemet 1€ clone (o biemg 10 popular for ils ean good Tres populanty 1s siranger still pecause the
Irgepnet 15 @ compuler netwdrk -and Comjaer netwais are vely dull ndeed Bl e Irfermed i

auce of what 101s Gl for what if doss 1] 1S ref ever al nes 1| Ras been around lor
&N GCadermis netenck in e Uinited States I spread muiside

urope, @5 comparees began 1o eporec 3 the vaue of

s were @l e net could 4o ifs phenomenat grovlh migne

erert nof b

Quews g Intermet graprecs oufed @rd moving frClares
Wiy ek 1 | Ward sr plirase W be analysed - computen [ored anaipses 1 |
Your answsi Comnect answui
Word category: [.,. pii -i J
Type and number: [ wtvamim cuuntable singular » i l commaun cusnlablesiegulal
Rolu in the semance: [noun used adjectivally ER nuun used adjectivally
_J
Mounpransin mudifisd? fn_nﬂulh —l | rtarks

Eaes | pogampep [ oioGom |

Ext i Loat @ new tea : et J

Please contact tell-support@]lange.hull.ac.uk for details of availabili i
.hullac. availability and price » TE s s
CTI Centre for Modem Languages, University of Hull, Hull HU6 R Uk LRis s AL S OO SRR

Consortium

GramDef English

This application is aimed at two groups of learners:
foreign learners of English and native speakers of
English, who wish to refine and consolidate their
knowledge of the structure of English and related

grammatical terminology.

The program aims to establish a core awareness of
principles, relationships and terminology to underpin
individual study. It will also support class teaching of
English through the language. Classes conducted in
the target language are an opportunity for real
communicative teaching which should not be missed.

Thc format of the program is a hypertext environment
in which students can explore, within a framework of
:short texts, grammatical terminology and relationships
in English. They can also test their knowledge in two
c!1ffercnl ways using the same texts. The programme is
I!nkcd through the InfoGram button to a simple, on-
line grammar help facility.

URL: http://www.hull.ac.uk/cti/tell.htm
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Multimedia Authoring for the language teacher

slm}{board . * gapmaster ® pair matching |
multiple-choice * type-the-answer * word games |
anagrams ®* memory * snap |
text-jumbler * word order e pinpoint

pictures * video ¢ sound

gIOSSElI'_Y ° g]ossary * rich-text

Windows 3.X or '95 or NT * disk or server or CD-ROM

Available for English, French or German. Spanish in preparation '-

Wida Software e« 2 Nicholas Gardens, London W5 5HY |

* Tel ++44 181 567 6941 * Fax ++44 181 840 6534

* email widasoft@wida.co.uk e http://www.wida.co.uk ]_
_Ask for our catalogue and demo disc or download demo from our Website |

Partner Tools is easy-to-use authoring

software which provides teachers and

materials developers for the first time with

T the ability to create their own truly

. multimedia learning materials. Special

Thc MOSt Effﬂﬂtl\’ﬂ attention has beengpaid to a c:leatrp user

Tool For interface that's easy to navigate.

Multimedia Authoring

Powerful and flexible data mangement
system for the effective day-to-day running

of a modern networked learning
P I L O T environment and management of

Me dla L an di n g Z one resources, users and activities. Resource

management software for Server and
Workstations.

© 1998 Teleste Educational Ltd. All righis reserved / Teleste is a registered frademark of Teleste Corporation

Teleste Educational Ltd. / Kaurakatu 46, P.O. Box 41/ FIN-20741 TURKU, FINLAND
hitp:/ledu.teleste.fi
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Forthcoming events 1998/1999

19 JUNE Sirrung der Staenidigen
Kommission des ARS, Berlin, Information:

Dr Monika Ziclinski, Humboldr-
Universitaet zu Berlin, Sprachenrentrum,
Germany. Tel +49 30 20035012

28 J'I_]NE.[ JULY Crossro sils i Cnlbraral
Studics, Tampere. Information: Tampere
Conference Service, PO Box 32, FIN-33201
Tampere, Finland. Tel: 4358 3 366 4400
Fax: +358 3 222 6440 E-Mail: iscsmail@ura.fi

(\-lﬂ]m'l CALICOY Conlerencer New
Directions: New Perspectives, San Diego
State Universiry, San Diego. California.
E-Mail: Info@CALICO.org

URL: hrep:/iwww.calico.org

13-17 IUL\ WORIFIM AL Conference
CALL to Creativity, Information: June
Gassin, Horwood Language Centre,
University of Melbourne, Parkville, Victoria
3052, Australia. E-Mail: June_Gassin@
muwayF.unimelb.edu.au

19-24 JULY 6th International
Pragmatics Conference, Reims, France.
Information: IPrA Secretariat, PO Box
33 (Antwerp 11), B-2018 Antwerp, Belgium.
E-mail: ipra@uia.ua.ac.be

24-27 JULY TALC 98, Oxford, UK
Teaching and Language Corpora 1998.
[nfommlian:htqt.’.’\nmwummar.uuulcgs
E-mail; talc98@oucs.ox.ac.uk.

24-28 AUGUST NLIS '98, International
\\rnrl.\luq' on Natural |-1I'1|.‘.u1p_l: and
Il'-FH’ maton ?"\ slems, wfm ln&mﬁnn:
Dr Werner Winiwarter, Institute of
Applied Computer Science and
Information Systems, University of
Vienna, Licbiggasse 4/3, A-1010 Wien,
Austria. E-Mail: winiwarter@acm.org

29 l"-UGUST— | SEFTWBER i h
International Symposium on Logic and
Language: T heoretical l_ingui\li! 5
F'rugrammr, BUdﬂPCSl'. lnf{]l‘!ﬂitiﬂﬂ:
Laszlo Kalman, E-Mail: kalman@nytud hu

4-6 SEPTEMBER Al'LS 98, Norwich, UK.
Information: Dr M Kenning, School of
Modern Languages and European Studies,
University of Fast Anglia, Norwich, NR4
7IT, UK. E-mail: m.kenning@uea.ac.uk

10-12 SEPTEMBER || /I(}CALL 98,

Leuven, Belgium. Information: CTI Centre

for Modern Languages, University of Hull,

Cortingham Road. Hull HUG 7RX, E-Mail:

Eurocall8¢ling Loicuven.ac.be

Fin - : 3 816,
leuven.ac.beleurocal|98

17-19 SEPTEMBER b ©en Joss
Latersarinnal Uonferene, Bergamo. )
Conference Organiser: Prof, Maurizio € ot
Universith di Bergamo, Centro Linguistico
d'Areneo (CLAURY, Via Salvecchio 19,

24129 “flgﬁmn. ||n|y
Tel: 139 35 27 72 16, Fax: +39 35 2772 27.

E-mail claub@mediacom.it URL:
harp: fwww.unibg. ifconvegnifcere les.huml

21-22 SEPTEMBER ALT € 9%, Oxford.
Information: ALT, Depariment of
Continuing Education, University of
Oxford, 1 Wellington Square, Oxford, OXI
2JA, UK. E-mail; alt98@conted.ox.ac.uk
URL: htip://www.tall.ox.ac/alt/alt-c98

24-26 SEPTEMBER IN- 1111
Conference 98, A European Conference
on Educational Uses of the Internet,
Strasbourg. Comité de programme In-
tele, Laboratoire des sciences de
I'"éducation, 7 rue de ["Université, 67000
Strasbourg, France. Fax: 33 (0) 388 528
in-tele.conference@lse-ulp.u-strasbg.fr

4-6 OCTOBER Visions for Global
Communication. Patterns ol cultural
exchange and language, Aaalborg,
Informarion: Ulla Burskov, CS15,
Aalborg University, Kroghstraede 3, DK-
9220 Aalborg Ast, Denmark. Fax: +45
9815 7858 E-mail: !12ub@sprog.auc.dk
URL:herp:/fwww.sprog.auc.dk/csisfisions html

28-31 OCTOBER European Culture
Conference, Pamplona. Information:
Secretaria del Congreso, Ceniro de
Estudios Europeos, Universidad de
Navarra, E-31080 Pamplona, Spain Tel:
+34 48 425 634 Fax: +34 48 425 622
E-Mail: veongre@unav.es

26-29 NOVEMBER RANACLES
Conference, Université de Poitiers.
Information: Dr Jean Sabiron,
jean,sabiron®@cri.univ-poitiers.fr
Tel: +433 (0)5 4945 3262

Fax: ++33 (0)5 4945 3290

22-24 NOVEMBER 10th Annual
Conference of the EAIE, Stockholm.
Information: EAIE Secrerariat, Van
Diemenstraar 344, NL-1013 CR,
Amsterdam, The Netherlands Fax: +31
20 620 9406 E-Mail: eaie@eaie.nl
URL: hep:/fwww.eaie.nl

25-27 NOVEMBER ['he Sth NIC Annual
Conlerence on Interculiural
Communication, Gﬁlchﬂrg. Informartion:
Jens Allwood, Géteborg University,
Department of Linguistics, Box 200, S-
40530 Goeborg, Sweden E-Mail:

jens@@linggu.se Fax: +46 31 773 4853

11-12 I]f{(:".M]”“l International
¢ anlerence of the Linguistic Suciety il
Pelpginrm Madal Verbs in Germanic and
Wepmance Languages, Antwerp.
Information: Patrick Debidale, University
of Antwerp (UIA), Romaanse,
Universiteitsplein 1, B-2610 Wilrijhk,

Relgium. F-Mail: pdendale@uia.ua.ac.be

18-20 DIEC EMBER 20 Inte rratinal
Conference on Multimedia Language

mielia IR} ".El‘lg Shan

Falucation { [ase ‘
City, Taiwan, [nformation: E-Mail:
rocmelia9B@acer.net

URL: heep:/iwww.rocmelia.com.tw

3.5 MARCH 1999 & Caittingen
Fachragung; Fremdsprachenaushildung an
der Hochschule, Information: Dr Klaus
Vogel, Universitit Giéittingen,
Sprachlehrzentrum, Weender Landstr. 2,

37073 Gétingen

14-17 APRIL 1999 2nd International
Symposium on Bilingualism, Newcastle
upon Tyne. Information: Mrs Gillian
Cavagan, ISB Organising Committee,
Dept of Speech, University of Newcastle
upon Tyne, NEL 7RU, UK. Fax: +44 (0)191
222 6518 E-Maik: gillian.cavagan@ncl.ac.uk

10-16 JULY 1999 Gth International
Cogpnitive Linguistics Conference,
Stockholm. Information: ICLC,
Stockholm University, S-106 91
Stockholm, Sweden. Fax: +46 8 15
8871 E-Mail: humfak@iclc99 su.se

2-6 AUGUST 1999 12th World
Congress of Applied Linguistics, Tokyo.
Information: Secretariat for AILA ‘99,
Simul International Inc., Kowa Bldg,
No. 9, 1-8-10, Akasaka, Minato-ku,
Tokyo 107, Japan. Fax: +81 1 3586 4531
URL:hrep://langue.hyper.chubu.ac.jpfjac
et/ AILADY

16-18 SEPTEMBER 1999 EUROCALL
99, France. Thierry Chanier.

Fax: ++33 3 81 66 64 50

E-Mail: thierry.chanier@univ-feomte.fr
URL: hepa//lib.univ-feomee. fr/
RECHERCHE/P7/EUROCALL/EURO
CALLE.html
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